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ENCOURAGING STUDENTS’ PARTICIPATION 

 

Abstract 

This paper reports on a trainee teacher‟s meaningful experience during his professional practice. 

It is a study carried out with elementary students at a public school located in Cartagena de Indias 

(Colombia). I aimed at encouraging their participation in English classes through activities 

following Willis‟ (2016) Task-Based Learning framework, and Rose‟s (2005) Reading-to-Learn 

pedagogy. The first step was to identify a common problematic situation among the participants: 

they were demotivated in English language learning. Subsequently, this paper`s author conducted 

research on learners‟ motivation to get informed about the area and to have a better understanding 

of the problem. Then, while the TBL and R2L methodological cycles were developed in 

classroom, teacher observations focused on those students with a low-frequency participation. 

The results show that most of the students got motivated to participate and they become engaged 

in the classroom activities when Task-Based Learning and Reading-to-Learn pedagogy are used 

in their English classes.  

Key words: primary school, learners‟ motivation, participation in EFL classrooms, task-based 

learning, reading-to-learn pedagogy 
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Introduction 

“Academic motivation is not important in itself, but rather it is important because 

motivated students tend to engage in activities that help them to learn and achieve highly in 

academic settings” (Jones, 2009).  

This paper reports on the significant experience I had as a trainee teacher at a public 

school. My aim was to motivate my students to participate during the English courses and help 

them improve their performance in the language by proposing activities focused on Willis‟ 

(2016) Task-Based Learning framework and Rose‟s (2005) Reading-to-Learn pedagogy. 

The participants were selected based on the low-frequency of their participation in 

classroom. They are fourth grade students, all of them studying at Institución Educativa de 

Promoción Social – Jorge Eliécer Gaitán. These children spend two hours a week to learn English 

as a foreign language. Their mother tongue is Spanish and they are expected to have a A.1 and 

A2.1 level of English, according to the Guide No. 22 of the Basic Standards of Competences in 

Foreign Language: English; suggested by the Ministry of National Education of Colombia 

(MEN) in 2006. However, it was evident that most of them were not interested, motivated or 

engaged in the English classroom activities, which affected them and made it difficult for them to 

achieve their learning goals. 

As a result, I did research on what motivation is and factors influencing students‟ 

motivation, and I took into account several authors‟ perspectives (Jones, 2009; Knapper, 2007; 

Vosniadou, 2001) in order to better understand the situation and to find strategies that help to 

solve the problem. Later I found that Task-Based Learning activities promote learners‟ 

involvement in language classroom due to the meaningful activities and familiar topics it includes 

(Frost, 2008). In turn, I learned that Reading to Learn is a pedagogy that allows teachers to 
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accelerate learning and close the gap between students (Rose, 2005). Then I planned the tasks 

taking into account this teaching approach and methodology and the thematic suggested by the 

English curriculum for elementary education, which the school work with. Finally, I observed 

children while they performed their tasks in order to analyze whether changes in their 

involvement happened during the course.  

In conclusion, I found that both methodologies promote students‟ participation and help 

them to practice the target language and improve their competencies in group. Besides, the class 

management became easier, because children stayed engaged and concentrated on the 

accomplishment of tasks. The strategic proposals allowed me to build knowledge collaboratively.  

I suggest that teachers be assertive and flexible in the selection of teaching strategies and 

methodological approaches to keep learners involved and learning. Thus, students can own their 

learning process, feel more confident in classroom interactions and polish their language. 
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Autobiographical Note 

My name is Yeison Arturo Duran Rodriguez. I am a Foreign Languages Program student 

at University of Cartagena. I am in the last semester of my major and I am about to become an 

educator. This paper was created to report my meaningful experience during my professional 

practice. Its construction is directed to the 'Thematic Educational Seminar II' and 'Practicum II' 

courses. Besides, it represents a great opportunity to apply the knowledge I have gained about 

teaching and learning languages along my formation in the educational area; as well as the 

occasion to prove myself that I am able to build significant learning environments. 

The caterpillar became a butterfly…  

I began to be a very curious student in elementary school.  I enjoyed discovering different 

academic topics on my own. I often got involved in school activities, and I frequently shared my 

knowledge with others. So people said that I should become an educator. I used to reject that 

suggestion, because I wanted to do something totally different for life. However, the caterpillar 

became a butterfly!  

At high school, I embarked on my huge vocation for teaching and I seemed to show 

certain attitude and motivation towards foreign languages as well. After a deep reflection, I 

finally decided to become a foreign language teacher. One of the people who contributed to this 

decision was my English teacher at that time. I liked her teaching methodologies and the 

activities she proposed, which always made me interested in the course. Further, thanks to her I 

had the opportunity to teach other students. When I was in my last year of school, I was selected 

to teach English to fifth graders. It was an amazing experience and it fueled my dream of helping 

people and making social impact. 
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The following year, I started the Foreign Language major at University of Cartagena.  

That was an important step to make my dream come true. I have met great teachers who are 

inspirations for me. I have improved my language skills and I have learned so much about the 

educational field. In addition, I became an intern at „Institución Educativa de Promoción Social - 

Jorge Eliécer Gaitán‟ last semester. Teachers and students' receptiveness allowed me to become 

involved actively in the school teaching practices. I received a lot of guidance and support from 

the institution. Thus, this experience helped me become a more sensitive and reflective teacher. 

There I realized that I can really influence my students‟ lives. I also learned that doing things 

with passion may encourage others to do so too, and that teaching goes beyond depositing 

knowledge and concepts into someone's brain. It is about giving students the opportunity to 

change their own realities. 

This semester I finish my major and my internships. However, the journey has not 

finished yet, but I have loved it so far. There are still many things to learn and others to improve. 

I am sure I made a very good choice. I know that teaching others is challenging and it assumes a 

big responsibility. But as a person and as an educator, I will always do my best and contribute to 

changes the world needs. 
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Contextualization 

Institutional Context 

I was in charge of English teaching at „Institución Educativa de Promoción Social - Jorge 

Eliécer Gaitán‟ since August 2018. This is a public school located in San Fernando 

neighborhood, in Cartagena de Indias (Colombia). It offers its educational services in early 

childhood and primary school. Currently, it manages the schooling of 400 children into both 

morning and afternoon shifts.  

Additionally, this educative institution has a plan of studies adapted for the teaching of 

English, which meets the Guide No. 22 of the Basic Standards of Competences in Foreign 

Language: English; suggested by the Ministry of National Education of Colombia (MEN) in 

2006, within the framework of the National Bilingualism Program and the Educational 

Revolution initiative. Likewise, this institutional plan of studies includes the English Basic 

Learning Rights and the suggested English Curriculum for pre-school to fifth grade of primary 

school, which belong to the Colombia Bilingüe program, and published by MEN in 2016. So, at 

Institución Educativa de Promoción Social - Jorge Eliécer Gaitán, the English levels that students 

are expected to achieve are A.1 (basic), for pre-school to third grade course; and A2.1 (beginner), 

for fourth and fifth course; as stipulated in Guide No. 22 mentioned before. Nonetheless, the 

English syllabus was partially used because there was no English teacher when I arrived at the 

school.  

In effect, as trainee teacher, I had to attend to the educational need of six school grades. 

That is, I worked with 202 students from the morning shift. They were aged 5 to 12 years old and 

were distributed like this: 24 children in kindergarten class, 35 children in first grade class, 35 
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children in second grade class, 34 children in third grade class, 36 in fourth grade class and 38 

children in fifth grade class. 

In respect to my teaching practices within each educational level, the pedagogical 

methods and resources that I proposed during my internships were varied because children's 

needs, ages, English level, learning goals and thematic units were also varied from each 

classroom to other. For instance, I decided to use many songs and videos to teach the topics in 

kindergarten class. Then, after singing the songs or watching the videos, I used to ask them 

questions to practice the vocabulary and language structures. In turn, flashcards, videos, pictures 

and telling stories played an important role during the lessons developed in first, second and third 

grade classes. Then, with fourth and fifth grade students, I applied role-plays, presentations, 

flashcards, Lottery Bingo, contests and several games that supported my teaching and the 

acquisition of knowledge.  

I lived rewarding experiences (shown in the Appendices of this paper) with my students. 

They had the chance to make mini-presentations in and out of the classroom. My concern was 

always about providing them the enough amount of appropriate tasks in the target language, 

which would make them learn English and enjoy the process. 
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Problem Identification 

A problematic situation was identified in fourth grade course. A considerable group of 

students lacked motivation and commitment to the activities during the English course. Some of 

these children stated explicitly that they did not like the subject or that it seemed very 

complicated because they did not understand anything in English. So as they did not know the 

vocabulary and how to interact in the language, they preferred to attend other subject‟s duties, did 

not participate in class or simply did not work. These behaviors generated students‟ delay in the 

acquisition of learning content, promoted moments of indiscipline and disturbed others‟ 

participation.   
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Strategic proposals 

According to Vosniadou (2001) “learning requires the active involvement of the students 

and are teachers who must create interesting and challenging learning environments that 

encourage them”. For this reason, to motivate my students and help them learn the target 

language in a meaningful way, I used teaching strategies such as illustrations and learning 

objectives. I also adopted the Willis‟ (2016) task-based learning framework to design the 

activities that enhanced their participation in the classroom. 

On the other hand, since the participants are beginners in learning the language – as I have 

noted in the classroom and according to the MEN‟s Guide No. 22 of the Basic Standards of 

Competences in Foreign Language: English – they have a low level (A1) of English. Similarly, 

they have a very low-intensity course to learn the foreign language at school every week. 

Therefore, I considered that applying the principles of Reading-to-Learn pedagogy would help 

them to be able to accomplish the TBL tasks. To meet this objective, I decided to work in two or 

more sessions before students presented their tasks to the whole class. 
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Literature Review 

Teaching Strategies: 

These strategies are the procedures and resources that a text or a teacher uses in class to 

promote meaningful learning (West, Farmer & Wolff 1991, in UNAP). As the name implies, they 

are tactics or tricks that teachers use to carry out the teaching of a subject and get a particular 

educational purpose. 

The two teaching strategies I used in this study were: firstly, the presentation of learning 

objectives to tell my students about the goals of the current English module and make them create 

their own expectations; second, illustrations which reinforced the introduction and development 

of the topics studied in class. 

Task-Based Learning Framework: 

Willis‟ (2016) task-based learning framework was taken into consideration to design the 

lessons and tasks of the English course. Task-based learning differs to other approaches because 

it prioritizes meaning rather than language-form. Willis (2016) argues that “the task-based 

framework differs from a PPP cycle because the focus on language form comes at the end”. That 

is, the teacher does not previously provide any language structure, but students think 

spontaneously in words, phrases and forms of language that they already know in order to 

complete a certain task (Pre-task stage). Then, students prepare a solution or response to the 

given task and convey it to the whole class (The-task-cycle stage). Finally, the teacher addresses 

to the specific grammar or syntax features of the language and may propose activities to practice 

(Language-focus stage). 

Nonetheless, Willis clarifies that this TBL framework is flexible and it may be adapted to 

the needs and backgrounds of students. She explains that “with beginners, the actual task itself 
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may be a `listen and do' type of task, requiring only recognition of meaning, with the teacher 

summing up at a Report stage” (Willis, 2016, p.7). In this sense, I just developed the Pre-task and 

The-task-cycle stages and I omitted the Language-focus stage since my students were beginners. 

They would not accurately be able to analyze specific aspects of the English language at this 

point. Further, the main purpose of my study was to motivate students to participate in EFL 

classroom and so they improved their performance in English. 

Implications of using Task-Based Language Learning (TBL):  

Jones (2009) proposes five components that teachers should take into consideration while 

designing instructional material. These factors are empowerment, usefulness, success, interest 

and caring. Jones clarifies that “when instructors foster one or more of these components, 

students are more motivated to engage in their learning, which results in increased learning”. 

Usefulness, interest and success components are considered by TBL approach as well. Frost 

(2008) affirms that “Task-based teaching offers a natural context developed from the students' 

experiences with the language that is personalized and relevant to them”. Therefore, TBL 

promotes learners‟ involvement in language classroom due to the meaningful activities and 

familiar topics it includes. Likewise, Vosniadou (2001) states that “people learn best when they 

participate in activities that are perceived to be useful in real life and are culturally relevant”. 

Incidentally, Richards and Rodgers (2011) conclude that “engaging learners in task work 

provides a better context for the activation of learning processes than form-focused activities, and 

hence ultimately provides better opportunities for language learning to take place.” Thus, the 

TBL approach may be a decisive, useful strategy to reach the goals of this paper.  

Reading to Learn Pedagogy: 
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Rose (2005) notes that Reading to Learn (R2L) is a methodology "designed to accelerate 

the learning of all students at all stages of education and thus close the academic gaps." He 

remarks that students belonging the same classroom or school present different academic and 

cultural backgrounds, which in turn makes them interact, participate, perform and respond 

differently from each other in tasks. As a result, traditional teachers tend to group their students 

into different categories (successful, average or unsuccessful learners) (Rose, 2005, p.133). In 

contrast, R2L seeks to democratize the classroom and provide access and success in learning to 

all students, instead of emphasizing on their unequal relations. Respect to this, Woods, Bruner 

and Rose‟s (1976, in Rose 2005) study introduces „scaffolding‟ as the support and guidance a 

teacher provides to all students to do the same high level tasks, until they acquire independent 

competence. Learners only advance to next stage when they have received enough scaffolding to 

perform reading or writing tasks effectively. The six stages of Reading to Learn cycle
1
 (as 

described in Rose 2005) are showed here in Figure 1 and stated now: 

Figure 1. Reading to Learn cycle  

 

                                                           
1
 Although Reading to Learn methodology originally includes a six-stage cycle, I applied it partially taking into 

account the target learning task, children‟s age, their level of English and the school settings. R2L was especially 

used in this study to support students succeed in the task-cycle stage of given TBL activities and enhance their 

participation during the English courses.  
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1. Preparing before Reading: The teacher introduces the subject of the text and explains it 

in a simple way. Then, reading is made aloud so that students have overall understanding with the 

text. Which is important to move on to next stage. 

2. Detailed Reading: A sentence-by-sentence reading is done to appreciate the writing 

patterns. With teacher help, students read the text carefully and get a full understanding of it. 

3. Preparing before Writing: the development of this stage relies on the type of text genre 

and level of schooling. For instance, in early years, children practice word recognition, spelling 

and fluent writing; with factual texts at all levels, learners practice note taking and spelling. At 

this point, students have figured out overall meanings in text, wordings in sentences, and letter 

patterns in words. 

4. Joint Reconstruction: the whole class interacts to write a new text. They can use 

literature patterns or scribed notes from texts presented in previous stages. New text is written 

with words usually used in assignments. 

5. Individual Reconstruction: learners use the literature patterns or notes practiced during 

the Joint Reconstruction. Working with stories text requires students to keep the same text 

patterns and modify content; while with factual texts, content lasts but new wordings are 

developed. 

6. Independent Writing: the teacher assigns writing activities on which learners are 

assessed.  

Factors influencing learner’s motivation  

Knapper (2017) remarks that “student academic motivation is a student‟s desire or 

willingness to participate in their education, and it is evidenced when they ask questions, listen, 

and work diligently to finish an assignment”. In addition, Jones (2009) indicates that academic 
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motivation “is not important in itself, but rather it is important because motivated students tend to 

engage in activities that help them to learn and achieve highly in academic settings”. So academic 

motivation keeps learners engaged to their learning process. It also leads them to participate 

readily and, as a result, they improve their academic performance (Knapper, 2017, pp.56-57).  

Alternatively, the Center on Education Policy [CEP] (2012), states that “scholars typically 

recognize two major types of motivation: Intrinsic and Extrinsic”. Fabien (2015, as cited in 

Knapper 2017) suggests that “intrinsic motivation is believed to be the most powerful type of 

motivation. When a student is intrinsically motivated, they are less likely to be deterred by factors 

such as peer pressure, complacency or indecisiveness”.  

Knapper‟s (2017) findings establish that some of the variables affecting academic 

motivation may include home environment, parental involvement, the student-teacher 

relationship, peer relationship, instructional strategies and school environment. Moreover, one 

factor that may influence students‟ participation in the classroom is the teachers‟ action zone. 

Richards and Lockhart (1996) refer to the action zone as the part of the class where 

unintentionally teachers interact the most. It implies that in a given moment during the teaching, 

teachers interact exclusively with the closest row of students. This situation may limit the 

interaction with the rest of the class; as a consequence, those students assume a passive behavior. 

In this sense, Vosniadou (2001) argues that “learning requires the active involvement of the 

students and are teachers who must create interesting and challenging learning environments that 

encourage them” (p.8). So teachers‟ practices may potentially affect whether learners get 

involved in the course activities. About this, Richards and Lockhart point out that “if active 

participation is important in learning, then those students not within the teacher's action zone are 

at a disadvantage” (1996, p.141) 
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Application of Strategies 

Based on the inferences from research on learners‟ motivation and employing Willis‟ 

(2016) Task-Based Learning framework and Rose‟s (2005) Reading-to-Learn pedagogy, I 

planned the course lessons for the development of this experience. It is important to note two 

things: I worked with children several sessions before they reported the TBL task to the whole 

class; and I sometimes used L1 to make sure students understood the teacher‟s directions in L2 

during the classes, as well as the explanation on texts topics. 

Meaningful Experience with Fourth Graders 

1. PRE-TASK: Students were starting Unit 3 from the English curriculum
2
 used at „Jorge 

Eliécer Gaitán‟ school. It was concerning the environment, so I called it „Solution, not pollution‟ 

(as shown in Figure 2). I explained to my students the overall topic and the target goals for this 

thematic unit. The idea was to tell children about what I expected them to achieve during the 

following classes and to give them the opportunity to create their own expectations. 

Figure 2. Introduction of topic and target goals  

 

                                                           
2 This curriculum includes the English Basic Learning Rights and the suggested English Curriculum for pre-school 

to fifth grade of primary school, published by the Ministry of National Education of Colombia in 2016.  
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Following to this, we had a brainstorming session. I asked children for the common 

environmental issues in their community. Ideas came quickly. Most of the children participated. I 

wrote on the board what they told me and later we grouped it into six major problems (shown in 

Figure 3). After that I informed them that they were going to work in six groups to present one of 

the environmental problems previously identified. Next, the groups met in different spaces of the 

room and randomly choose one of the problems. All students became engaged immediately. 

There were six groups of six children. The task was to provide information about the ecological 

problem, identify the causes and propose at least three green initiatives aimed at resolving the 

problem. For this purpose, each group had to prepared a poster and to present it to the class. All 

students became engaged immediately. 

Figure 3. Brainstorm about local environmental problems 

 

At this point, I employed Reading to Learn pedagogy to help them complete the task. 

Since their level of English was not the A2.1 level they were expected to have in fourth grade, 

they did not perform highly in the language. Also, they were not used to create posters in English 

or to involve in speaking assignments. Firstly, for the Preparation-for-Reading stage, I 
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introduced to the class a factual text about the air pollution. I used illustrations on my computer 

(as shown in Figure 4) and asked children to tell what they saw. This helped my students to get 

an overview of the theme. They wrote down the full text on their notebooks.  

Figure 4. Preparation before reading 

 

Secondly, in the Detailed Reading stage, I presented sentence by sentence (as shown in 

Figure 5) using L1 to reach a full comprehension of text. And then I read it in English before 

asking learners make a shared reading in English. I repeated this last part twice or three times. 

Figure 5. Detailed Reading 

 

 Finally, we reconstructed together the original text (as shown in Figure6). Students did 

not go to the class board to scribe, but they showed interest in participating and conveying some 



ENCOURAGING STUDENTS’ PARTICIPATION 

26 
 

of their opinions in English. Others used L1 to participate. The new text was read aloud and it 

became a text model for learners to elaborate their posters. Groups used the same writing pattern 

(title, description, causes and green initiatives). 

Figure 6. Joint Reconstruction 

 

2. TASK-CYCLE: Students discussed into their group what they were to present about 

the environmental problem they were assigned. They looked for information at home, printed 

pictures, took notes and shared with me the following class.  So I helped them to select the main 

points of the passages they took to the class (as shown in Figure 7).  

Figure 7. Data Selection 
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Children also carried materials to create the posters. This phase helped them strengthen 

teamwork. They decided who made the lines to write on the cardboards, who wrote the 

information, who decorated the titles, who cut and pasted the images and so on. I was always 

monitoring the class and I realized most of them were committed to accomplish the final task (as 

shown in Figure 8). 

Figure 8. Creation of posters 

 

Once created the posters, students agreed among themselves what part of the presentation 

they liked to do. Then, I promoted a moment to practice (as shown Figure 9) and accompanied 

them whenever they needed my help. My purpose was to help children reduce their anxiety, feel 

confident and remain motivated to do the final report.  

Figure 9. Practice for the final presentation
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 For the final report, all groups got prepared and presented the posters about the 

environmental problems that affect their local context (as shown in Figure 10). I introduced the 

groups and explained in advance what they were going to talk about. I used both English and 

students‟ L1 for that purpose. 

Figure 10. Final report of the environmental issues 
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Analysis of Results 

The implementation of this study was successful. Learners not only wanted to participate 

in the course, but they also were engaged in doing the tasks and preparing their final report. The 

teaching methodologies applied and the monitoring of the teacher also played a crucial role in the 

achievement of this paper goals. Sometimes, they seemed not to get involved and caused 

problems into their work team, but that changed with a little support and advice. As a result, most 

of the students showed confidence during the oral presentations. I am satisfied with children's 

performance in the task. Learning is a process and I hope they continue making improvements.  

It should be noted that, during the application of the strategic proposals, improvements in 

class management were also evident due to the fact that students were involved in the proposed 

activities, actively participated and cooperated in their groups to the accomplishment of the tasks. 

In this way, collaborative work was strengthened. 

Regarding the theme, children appropriated information and green solutions to 

environmental problems. In addition, they learned new vocabulary, which was reinforced through 

a game that I proposed later. I also promoted the elaboration of crafts with recycled material and 

as well as the presentation of their posters before the whole educational community. However, 

that would be part of another experience. 
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Personal Reflection 

When I started this experience, I quickly got frustrated because things did not happen as I 

expected. However, the passion for what is done will always help continue the journey and find 

the alternatives to overcome the difficulties; and if there seems to be no option, then it is our 

responsibility to create them. 

In our daily teaching practice, it is important to plan the appropriate strategies to make 

learning happen. Our teaching should meet the real needs of students and allow the integral 

development of the competences they are supposed to have in languages or other subjects. For 

this reason, it is necessary to constantly reflect on what we are doing, along with the desire and 

effort to improve our practices and to provide solutions to the problems identified in the 

classroom.  

I personally learned that my decisions and teaching practice have a great impact on my 

students and the way they see the learning of a foreign language. I implemented effective 

strategies for building an environment of trust, where students were constantly encouraged to 

participate and learn a lot.  I am impressed with what a little research, coupled with commitment 

and willingness, can achieve. Moreover, working with children made me be careful and give 

them the best of my training. They usually show their appreciation without any difficulty, but 

they can also be easily hurt by a reckless correction or by our indifference towards them when 

they want to participate in class. 

Otherwise, second opportunities were also given to me when I made a mistake. I am not a 

perfect human being and I was often aware that I had to improve several things about my 

responsibilities as a teacher. In this part, I appreciate the advice and encouragement that my 

colleagues and teachers gave me. I learned that all experience, even if some of them may seem 
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bad, contributes to my personal and professional growth. I cannot be a perfect teacher, but I can 

be an excellent one. 

To conclude, I personally suggest that teachers be thoughtful and attentive to any 

opportunity to create meaningful learning environments. Remember that we do not work only to 

be paid, but because our vocation drives us to potentiate our students‟ competencies, so that in 

the near future they also help us to change the world. 
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Appendices 

Appendix A. Using songs and body expression in the Kindergarten class.  

 

Students learned and practiced a song about greetings. I used body expressions to reinforce the 

comprehension of the lyrics. Then I greeted students one-on-one and asked them how they were. 

They used expressions from the song practiced previously to give me an answer. Later, they 

repeated the exercise with a partner. 

Appendix B. First grade students‟ mini-presentations about the school supplies 

 

With parents‟ help, learners made a large-scale model of a school supply they liked to present to 

the class. I provided them a model text for the speech, we practiced together and they made their 

presentations. I eventually encouraged those children who got anxious. 
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Appendix C. Sample of flashcards used for lessons in second grade class. 

 

I created flashcards to support my teaching. These were used to introduce numbers from 1 to 10. I 

printed big numbers with their names in English and took small figures to the classroom. 

Students helped me to paste the figures and to complete the flashcards while the whole class were 

accounting. 

Appendix D. Third grade students‟ mini-presentations about their favorite animals.  

     

Students created their own masks in the classroom and practiced the speech at home. Then they 

presented to the whole class their favorite farm animal. 
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Appendix E. Playing Bingo with fourth grade students to practice the numbers in English.  

 

I divided my students into pairs and distributed many Lottery Bingo cards before starting 

the game. I chose numbers from a bag by random and said them aloud to the class. The idea was 

for children to identify and practice numbers in English in a fun way. 

Appendix F. An acrostic on the Earth Day. 

  
Third, fourth and fifth grade students presented an acrostic in front of the entire school, on Earth 

Day Simultaneously I was translating what the children said so that the entire educational 

community understood the message about caring for the environment and natural resources. 

 



ENCOURAGING STUDENTS’ PARTICIPATION 

35 
 

Appendix G. Letters written in English on my Birthday 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Teachers and schoolchildren organized a birthday party for me at the Jorge Eliecer Gaitán school. 

Most of my students wrote a letter in English to congratulate me. I felt very proud that day. I got 

180 letters with different messages on them.  
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